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Covid-19 crisis 1st and 2nd wave
 The COVID-19 crisis has made universities switch to digital education and to re-

organize their campus. In the May 2020 surveys of the European Commission 

show 95,1% of the universities organized online and distance learning and 

82,7% even online exams. All institutions set-up massive support for organizing 

online lectures, tutorials and video-conferencing with diverse pedagogical 

approaches. At all levels, emergency decisions were made.

 In the second wave of COVID-19, many universities wanted to keep students on 

campus for face to face teaching. After a few weeks only, this seemed impossible 

as Europe coloured red again. Universities allowed only half or one fifth of the 

students in face-to-face lectures, while others attended online. Now, most 

universities have to go in a complete lockdown again with online and distance 

education. 

 Teaching staff felt this as a disruption, requiring an extreme workload to adapt 

to the situation. 

 Students started to manifest for the right of having “quality education”. 

Watching a video or following a lesson via zoom was no longer felt as a solution as 

it was in the first wave.







Emergency remote teaching

 Let’s put this in perspective. What about education if the pendemic occured
half a centry ago and there was no online education… ? So, embrace online 
education!

 The coronacrisis challenged (Higher) Education institutions, educators and 
students. Immediate continuation of education was at stake, including
examinations and management of staff at a distance

 Improvisation was needed and appreciated, but not the way forward

 Overall, digital literacy was needed but not always there. Clearly here is 
already a lot to gain.



The effect of COVID-19 on education poses at 

least two key challenges for policymakers.
(The likely impact of COVID-19 on education: Reflections based on the existing literature and recent 

international datasets; Joint Research Centre (JRC), the European Commission’s science and knowledge service, 2020)

 First, measures should be taken to ensure that more vulnerable students will 

be able to make up for the learning loss they experienced during the 

lockdown. This should be done quickly and effectively, in) order to avoid that 

such crisis results in permanent education and economic inequality. 

 Second, given that there is the possibility that educational institutions may 

not be able to operate fully in-person during parts of (or the whole) next 

academic year, alternative methods of delivering teaching and learning 

should be put in place.

 According to the JRC study, the following elements should be part of a 

successful strategy integrating online and offline teaching and learning 

activities:

https://publications.jrc.ec.europa.eu/repository/bitstream/JRC121071/jrc121071.pdf


 Guarantee access to internet and availability of computers, laptops, or tablets: access to 

the internet at a decent speed and to proper ICT tools are basic prerequisites for any 

online teaching and learning strategy.

 Adopt proper Virtual Learning Environments (VLE): VLE can give learners access to 

educational resources, connect students with teachers and facilitate remote lessons.

 Rethink the role of broadcasting education: educational broadcasting can be a useful 

complement to online programmes as it delivers teaching to those who do not have access 

to the internet and equalises teaching methods and material across schools within a 

country or region.

 Improve availability of learning technology for students with Special Educational Needs 

and /or Disabilities (SEND): digital technologies can provide useful support to SEND 

students, especially if they are part of a coherent and overarching process.

 Support teachers: teachers should learn how to adapt their role to a situation in which 

they can communicate only online and in which even students typically performing well at 

school may lose motivation when shifting to online learning. It is crucial to improve 

teachers’ digital competences across all ages, as well as to ensure that they are well 

trained in the pedagogical approaches best suited for online learning and blended models.

 Support parents to help their children: parents are an essential element of the picture, 

and more so for younger students who cannot be left alone facing the challenges of online 

learning. Parents should be involved in the design of the strategy and in its implementation 

as they need to fully understand what is taught and why. Regular and detailed 

communication between parents, teachers, and the school is a fundamental element of a 

successful online learning strategy. 



Elements of 

professional online education
Highest priority is with the further education of educators in digital didactics

(Rector T. Bastiaens OUNL)

 Building on expertise and experience

 Methodologically designed education

 Well-considered digital didactics (research based)

 Interaction, debate and dialogue can be done synchrones, but certainly also

asynchrones without bounderies in online education

 Activating education, engaging students (knowledge videoclips, serious

gaming, student peer meetings, online collaborative learning etc)

 Extending and enriching programmes by virtual mobility

 Safe software use

Main message: do not copy on campus education, but use new modes of teaching 

to enhance education



Needed

 Sharing expertise; there is a wealth on research and good practices in online 

education

 Face the challenges of digitalisation, like privacy issues, e-assessments, 

online interaction between students, engaging students, make online 

educational systems safe etc.

 Start the discussion within your institution and with the companies that

deliver supporting systems (innovation often is coming from commercial 

companies)



Expertise is needed supporting main trends in 

practices observed during the crisis, and in 

the student learning experience:  

 Synchronous hybrid learning: based on settings that have 

in common that both on-site or ‘here’ students and 

remote or ‘there’ students are simultaneously included 

 Blended learning:  based on a course design with a 

deliberate combination of online and offline learning 

activities (EMBED)

 Online and distance learning: based on a course design 

with a continuous physical separation between teacher 

and learner, synchronously and asynchronously



Internationalisation and mobility
European higher education in the Covid-19 crisis; EUA Briefing September 2020

The first victim was Internationalisation. 

An early EAIE survey report (March 2020) showed that almost two-thirds of 

institutions saw their outgoing student mobility impacted, but only about half 

of them reported an impact on their incoming student mobility. 

The Coimbra Group, a network of around 40 universities, confirmed in a report 

published at the end of May 2020 that 70% of its mobile students had been 

able to continue their mobility virtually, but leaves open whether this was from 

their hosting or home countries. (Coimbra Group Report, p. 16) 

As transborder mobility became basically an illegal act, some international 

students and staff may have found themselves with expiring grants, visas, and 

resident permits, and in double isolation due to the pandemic and distance from 

their established social networks of family and friends. This was a key challenge 

for both hosting and sending universities, which supported international staff 

and students in manifold ways, from psychological counselling and additional 

financial support, to extended stays or increased costs of travelling home. 



New modes of mobility

 So far, neither virtual mobilities nor the virtual international classroom, 
while technically feasible, have become common practice in higher 
education. However, due to the crisis, the European Commission allowed 
virtual exchange in (partial) replacement of physical exchange under the 
Erasmus+ mobility programme. 

 While there is widespread agreement that virtual mobility cannot and should 
not replace physical mobility, there is the question of whether it can be 
exploited in a more systematic and strategic fashion to complement 
physical mobility and serve as an additional option to exchange and 
collaboration. Therefore, a part of the sector perceives the current crisis as 
an “opportunity to reflect and elaborate on renewed models of 
internationalization….” 

(Coimbra Group Report, p. 4).



https://virtualmobility.eadtu.eu/



After the Corona Crisis; next steps

 Every educational institution needs to reconsider its own educational

model, including professional digital education

 Most urgently educate your educators in the use of digital didactics and 

understanding what quality in online education is

 The educator will shift its tasks (even) more from provider to developer

 Evaluate and innovate your education over and over again to enhance to its

optimum









12 Fields of Expertise…



EUROPEAN MATURITY MODEL FOR BLENDED EDUCATION

https://embed.eadtu.eu/




https://embed.eadtu.eu/

https://embed.eadtu.eu/


http://eadtu.eu/


Why benchmarking? 

The system of benchmarking includes:
• The institution taking the responsibility for QA
• Self-evaluation as a bases for self-improvement
• Using peer reviewers as reference and input for

improvement
*In a collaborative process of dialogue we create an 
environment of learning from each other
*In a process of comparing the university’s’ performance 
with best practices in the field of e-learning we identify
weaknesses and strengths 

• Setting a roadmap for improvement



will help the university: 

• to develop e-learning programmes
• to guide the internal discussion 
• to improve the quality of online education performance
• to learn from other similar institutions
• to use existing good-practices
• to be up-to date on developments in

online education

E-xcellence tool

E-xcellence Project
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